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PURPOSES  AND  ORGANIZATION  OF  THIS  ROOK 


Games  to  Play , Activities  for  Reading  Readiness,  is  designed 
to  enrich  and  extend  the  skills,  experiences,  and  knowledge 
emphasized  in  the  Reading-Readiness  program  of  the  Ginn 
Basic  Readers.  It  may  be  used  to  provide  additional  practice 
in  the  readiness  skills  as  needed  by  the  individual  and  for 
diagnostic  and  practice  work  at  any  time  during  the  year. 

A fundamental  principle  of  Games  to  Play  is  that  the  child’s 
mental,  emotional,  and  physical  well-being  must  be  of  major 
concern  to  the  teacher.  A prime  objective  of  the  readiness 
period,  therefore,  is  to  have  the  child’s  reactions  to  his  daily 
tasks  purposeful  and  happy.  To  these  ends  exercises  have 
been  so  planned  that  the  child  experiences  a satisfying  sense 
of  growth  as  he  takes  part  in  thinking,  speaking,  and  doing 
activities  related  to  the  reading  process. 

For  the  teacher’s  convenience  the  activities  in  Games  to  Play 
have  been  grouped  into  six  carefully  graded  skill  areas.  After 
each  skill  has  been  introduced  abundant  practice  is  provided 
to  reinforce  the  presentation  and  assure  mastery  for  that  skill. 

Each  area  may  be  identified  by  a colored  square  on  the 
lower  corner  of  each  page — Auditory  Perception  and  Speech 
Training,  orange;  Orientation  and  Kinesthetic-Visual  Develop- 
ment, pink ; Visual  Discrimination,  green ; Language  Growth 
and  Comprehension,  blue ; Concept  Building  and  Classifying, 
yellow;  Summary  Tests  and  Diagnosis,  grey.  This  color  key  is 
to  help  the  teacher  to  locate  easily  all  the  pages  in  the  book 
which  emphasize  a particular  objective  or  skill. 

It  is  essential  that  the  teacher  check  the  completed  pages 
and  that  each  child  should  understand  where  and  why  he 
made  his  mistakes. 

Auditory  Perception  and  Speech  Training  • Auditory 
Perception  and  Speech  Training  are  closely  related.  Children 
must  listen  and  perceive  sounds  accurately.  They  must  under- 
stand how  important  phrasing  and  expression  are  to  convey 
meaning.  In  recognition  of  the  importance  of  associating 
pleasure  with  practice,  relaxing  and  enjoyable  activities  are 
suggested  for  developing  good  habits  of  listening  and  speaking. 

Auditory  Perception  activities  include  practice  in  perceiv- 
ing rhythmic  phrasing,  rhyming  words,  similarities  in  parts  of 
words,  beginning  consonant  sounds,  and  vowel  differences. 

The  distribution  of  Auditory  Perception  and  Speech  Train- 
ing activities  are  as  follows:  Sing,  Then  Do,  pages  1,  2,  12,  22, 
23,  35,  36,  59,  79,  90;  Which  Rhyme?,  pages  24,  25,  30,  31, 
37,  43,  84,  85;  Say  and  Play  (Choral  Speaking),  pages  48,  52, 
60,  64,  72;  Hear  and  Say  (Beginning  Sounds),  pages  49,  53, 
57,  61,  65,  69,  86,  87;  Letter  Names  (Optional),  pages  49,  53, 
57,  61,  65,  69;  A Day  for  Fun,  pages  88,  89. 

Orientation  and  Kinesthetic- Visual  Development  • 

Before  children  are  ready  to  read,  they  must  become  ac- 
quainted with  the  proper  use  of  school  tools  like  crayons, 
pencils,  books,  etc.  They  must  learn  to  follow  directions  for 
common  classroom  procedures  such  as  matching  objects; 
drawing  lines  under,  over,  on;  making  an  X;  etc.  They  must 
understand  such  directional  terms  as  "mark,”  "find,” 
"draw,”  and  "color,”  and  should  have  also  some  introduction 


to  finding  and  identifying  page  numbers.  They  must  estab- 
lish the  fundamental  reading  habits  of  left-to-right  progres- 
sion and  proceeding  from  one  row  to  another.  Kinesthetic 
Development  results  from  practice  in  marking,  drawing, 
tracing.  Particular  emphasis  is  given  on  the  following  pages: 
Follow  the  Line  (left-to-right  progression),  pages  3,  13,  16; 
Right  and  Left,  pages  3,  34,  35;  Find  and  Match,  pages  44, 
45,  58. 

Visual  Discrimination  • Before  a child  is  required  to 
associate  visual  symbols  with  ideas  in  formal  reading,  it  is 
necessary  to  determine  whether  he  is  able  to  discriminate  like- 
nesses and  differences  in  pictures,  forms,  letters,  and  word 
symbols.  The  Visual  Discrimination  activities  serve  a diag- 
nostic purpose  as  well  as  give  training  in  this  important  skill. 
The  activities  are  graded  by  steps  that  enable  the  teacher  to 
easily  tell  at  what  point  the  child  is  in  need  of  instruction  and 
practice. 

The  distribution  of  Visual  Discrimination  activities  is  as 
follows:  See  Likenesses,  pages  6,  7,  8,  9,  10,  11,  18,  19,  32,  33, 
38,  39,  70,  71,  74,  75,  76,  77;  See  Differences,  pages  50,  51,  54, 
55,  62,  63,  66,  67,  81 ; What  Is  Missing?,  pages  82,  83. 

Language  Growth  and  Comprehension  • Children  dif- 
fer widely  in  ability  to  think,  to  express  their  ideas,  and  to  in- 
terpret their  own  experiences  or  those  of  others.  Before  they 
are  ready  to  learn  to  read,  all  need  to  develop  some  ability  to 
interpret  pictures  and  picture  sequences,  to  discuss  common 
experiences  freely,  to  make  experience  charts,  to  offer  titles, 
and  to  pantomime  or  dramatize  a story.  Particular  emphasis 
on  Language  Growth  and  Comprehension  is  given  on  pages 
entitled  Look  and  Tell,  pages  4,  5,  14,  15,  17,  20,  21;  Tell  the 
Story,  pages  40,  41,  46,  47. 

Concept  Building  and  Classifying  • The  ability  to  clas- 
sify ideas  and  see  relationships  is  an  indication  of  mental 
maturity.  It  is  an  ability  which  can  be  developed  by  activities 
such  as  selecting  things  that  belong  together. 

Concept  building  is  a major  part  of  the  readiness  activities 
in  this  book.  There  is  an  emphasis  on  clarifying  those  ideas 
common  to  a pre-school  child’s  experience  which  are  defi- 
nitely related  to  the  incidents  he  will  meet  in  his  Pre-Primer 
reading.  Practice  is  provided,  too,  on  recognizing  words  he 
will  meet  in  his  early  readers.  Emphasis  on  Concept  Building 
and  Classifying  is  given  on  the  following  pages:  26,  27,  28,  29, 
42,  56,  68,  73,  78,  80,  88,  89. 

Summary  Tests  and  Diagnosis  • The  following  sum- 
mary tests  are  designed  to  serve  both  as  a final  check  and  for 
individual  diagnosis:  Visual  Discrimination,  pages  81,  82,  83; 
Auditory  Perception,  pages  84,  85,  86,  87,  88,  89,  90;  Concept 
Building  and  Classifying,  pages  80,  88,  89. 

For  a complete  description  of  how  Games  to  Play  may  enrich 
the  Ginn  basal  reading  program,  see  Manual  for  Teaching  the 
Reading-Readiness  Program  for  the  Ginn  Basic  Readers. 
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Directions  for  Using  Games  to  Play 

The  following  brief  directions  for  teaching  the  activities  pre-  Readiness  Program  of  the  Ginn  Basic  Readers  or  in  the  Man- 
sented  in  this  book  are  organized  as  pattern  lessons  under  the  ual  for  Teaching  Games  to  Play. 

instructional  purposes  of  the  activities.  Complete  lesson  plans  The  color  blocks  are  keys  to  the  skills  taught  on  the  pages 
may  be  found  in  the  Manual  for  Teaching  the  Reading-  listed. 


SING,  THEN  DO:1  Auditory  Perception 

Pattern  for  lessons  on  pages  1, 2, 12, 22, 23, 35, 36, 59, 79, 90. 

Introducing  the  Lesson  (without  book)  • 1.  Build  up 
readiness  by  telling  the  children  something  about  the  rhyme 
and  by  clarifying  any  new  or  unusual  concepts  it  may  contain. 
Sing  the  song.  Allow  any  children  who  know  the  song  to  sing 
with  you. 

2.  Sing  the  song  alone,  slightly  marking  the  strong  beats 
(accented  syllables),  while  the  children  clap  softly  to  mark 
the  rhythm. 

3.  Sing  the  song,  while  the  children  listen  for  rhyming 
words.  Then  sing  the  song  again,  stopping  at  the  proper  places 
for  the  children  to  supply  the  rhyming  words. 

Developing  the  Lesson  (without  book)  • Making  the 
Sound. 

1.  Call  for  volunteers  to  sing  the  song  again. 

2.  Provide  extra  practice  on  enunciation  of  sounds  for  chil- 
dren needing  it.  Emphasize  the  sounds  listed  at  the  end  of 
each  lesson. 

3.  Have  all  the  children  sing  the  song  in  unison. 

Developing  the  Lesson  { with  book)  • Interpreting  Pic- 
tures. Have  the  children  read  and  discuss  each  picture. 

Directing  Independent  Work  • Practice  in  Enuncia- 
tion and  Rhythm.  1.  Guide  the  children  in  singing  the 
song,  following  the  picture  sequence. 

2.  Have  the  children  pantomime  or  dramatize  the  song. 

3.  Let  the  children  work  in  two  groups.  One  group  sings  the 
song  while  the  other  group  carries  out  the  rhythmic  action; 
then  the  groups  exchange  activities. 

Related  Enrichment  Activities  • (See  lesson  plans  in 
Manual  for  Teaching  Games  to  Play,  Activities  for  Reading 
Readiness  for  a complete  description  of  these  activities  for 
practice  and  enrichment.) 

Page  1 Jack  and  Jill 

Went  up  the  hill, 

To  fetch  a pail  of  water. 

Jack  fell  down 
And  broke  his  crown, 

And  Jill  came  tumbling  after. 

Rhyming  words:  Jill,  hill ; down,  crown. 

Rhythmic  actions:  Climbing,  tumbling,  rolling. 

Enunciation:  j,  f,  t. 

Page  2 Deedle,  deedle,  dumpling,  my  son  John, 

Went  to  bed  with  his  trousers  on; 

One  shoe  off,  the  other  shoe  on, 

Deedle,  deedle,  dumpling,  my  son  John. 

Rhyming  words:  John,  on. 

Rhythmic  actions : Pantomiming  the  story ; climbing  stairs. 

Enunciation:  d,  sh,  l,  p,  rig,  n,  short  o. 

Page  12  Handy  Spandy  Jack-a-Dandy, 

Loved  plum  cake  and  sugar  candy. 

He  bought  some  at  the  grocer’s  shop, 

And  out  he  came  a hop-hop-hop. 

1For  the  music  accompanying  these  songs  see  either  of  the  manuals 
mentioned  at  the  top  of  the  page. 


Rhyming  words:  dandy,  candy,  shop,  hop. 
Rhythmic  actions:  Skipping,  hopping. 
Enunciation:  h,  c,  p. 

Page  22  Hickety-Pickety,  my  black  hen, 

She  lays  eggs  for  gentlemen : 

Sometimes  nine,  and  sometimes  ten, 
Hickety-Pickety,  my  black  hen. 

Rhyming  words:  hen,  men,  ten. 

Rhythmic  actions:  Balancing  and  hen  step. 
Enunciation : k,  t,  short  e. 

Page  23  There  was  a crooked  man, 

Who  walked  a crooked  mile 
And  found  a crooked  sixpence 
Upon  a crooked  stile. 

He  bought  a crooked  cat 
That  caught  a crooked  mouse, 

And  they  all  lived  together 
In  a little  crooked  house. 

Rhyming  words:  mile,  stile-,  mouse,  house. 
Rhythmic  action:  Uneven  walk. 

Enunciation:  cr,  s,  st,  c,  k,  t. 

Page  35  Bow,  bow,  bow,  Belinda, 

Bow,  bow,  bow,  Belinda, 

Bow,  bow,  bow,  Belinda, 

Won’t  you  be  my  partner? 

Right  hand  out,  oh,  Belinda, 

Right  hand  out,  oh,  Belinda, 

Right  hand  out,  oh,  Belinda, 

Right  hand  out  and  shake,  shake,  shake. 
Left  hand  out,  oh,  Belinda,  etc. 

Both  hands  out,  oh,  Belinda,  etc. 

Rhythmic  actions:  Bowing  and  shaking  hands. 
Enunciation:  b,  t,  short  e,  long  a,  ar. 

Page  36  Rock-a-bye,  baby,  on  the  tree  top, 

When  the  wind  blows,  the  cradle  will  rock. 
When  the  bough  breaks,  the  cradle  will  fall, 
Down  will  come  cradle,  baby  and  all. 

Rhyming  words:  fall,  all. 

Rhythmic  action : Rocking  motion. 

Enunciation:  r,  p,  k,  l,  short  o. 

Page  59  The  grand  old  Duke  of  York 
He  had  ten  thousand  men 
He  marched  them  up  a very  high  hill, 

And  he  marched  them  down  again. 

And  when  they  were  up,  they  were  up, 

And  when  they  were  down,  they  were  down. 
And  when  they  were  only  halfway  up. 

They  were  neither  up  nor  down. 

Rhyming  words:  men,  again. 

Rhythmic  action:  Marching. 

Enunciation:  k,  t,  n,  voiced  th,  voiceless  th. 


91 


Page  79  Little  dog,  little  dog,  what  do  you  say? 

"Bow,  wow,  wow!  The  live-long  day.” 

Pussy  cat,  pussy  cat,  what  can  you  do  ? 

"Mew,  mew,  mew!  I can  play  with  you.” 

Bunny  bun,  bunny  bun,  how  about  you? 

"Hop,  hop,  hop,  the  whole  day  through.” 

Piggy. wig,  piggy-wig,  why  are  you  so  big? 

"Day  and  night  I dance  a jig.” 

Rhyming  words : say , day ; do,  you ; you,  through ; big,  jig. 

Rhythmic  action:  Dancing  a jig. 

Enunciation:  l,  wh,  n,  g. 

Page  90  This  old  man,  he  played  one, 

He  played  nick-nack,  on  my  thumb, 

Nick-nack,  paddy- whack,  give  a dog  a bone, 

This  old  man  came  rolling  home ! 

This  old  man,  he  played  two, 

He  played  nick-nack  on  my  shoe, 

Nick-nack,  paddy-whack,  give  a dog  a bone, 

This  old  man  came  rolling  home ! 

Rhyming  words:  two,  shoe. 

Rhythmic  action : Beating  the  drum  and  rolling. 

Enunciation : th,  n,  m,  ng,  ck,  short  u,  and  long  o. 

WHICH  RHYME?  Auditory  Perception  of  Rhyming  Endings 

Pattern  for  lessons  on  pages  24,  25,  30,  31,  37,  43,  84,  85. 

Introducing  the  Lesson  • Develop  readiness  for  the  ac- 
tivity by  showing  pairs  of  pictures  of  objects  that  rhyme  and 
one  picture  for  contrast.  Hold  up  a picture  of  a cat.  Have  the 
word  pronounced.  Show  two  other  pictures;  one  of  a baseball 
bat,  hen.  Expect  the  children  to  point  out  the  two  pictures  of 
words  that  rhyme. 

To  make  sure  that  the  children  readily  perceive  rhyming 
similarities,  play  a rhyming  game,  as  The  Riddle  Game. 

Riddle  Game.  Say,  "I  am  thinking  of  a word  that  rhymes 
with  boat.  It  is  the  name  of  an  animal.  Bob  has  one.  It  gives 
milk.  It  is  a frisky  pet.  What  is  it?”  When  the  rhyming  word 
goat  is  given,  emphasize  the  rhyming  similarities  by  repeating, 
"Yes,  goat  rhymes  with  boat.  They  end  with  the  same  sound.” 
Other  rhyming  words  may  be  substituted  for  goat,  boat  until 
the  idea  of  rhyming  is  fully  perceived. 

Developing  the  Lesson  • 1.  Have  the  children  name  each 
picture  in  each  box  on  the  page. 

2.  Direct  the  children  to  look  at  the  two  pictures  in  each 
box;  say  their  names  softly  and  think,  "Do  they  rhyme,  or  do 
they  have  different  sounds?” 

Directing  Independent  Work  • Page  24.  Help  the  chil- 
dren to  mark  the  first  box  of  objects  on  this  page  by  tracing 
the  line  between  the  rhyming  pair  in  the  first  box  on  the  page 
and  say  the  words  aloud,  cat,  hat.  Direct  them  to  think  of  the 
names  of  the  objects  in  the  next  box;  and  if  they  rhyme,  draw 
a line  from  one  to  the  other.  If  they  do  not  rhyme,  they  will 
not  mark  the  box.  Check  individually  the  marking  of  can  and 
fan  in  this  box,  then  allow  the  children  to  finish  the  page  inde- 
pendently, if  possible.  Before  going  on  to  page  25,  check 
orally  each  rhyming  pair  and  make  sure  that  the  children 
understand  why  they  should  not  draw  a line  between  the  butter- 
fly and  rabbit  in  box  three — because  they  do  not  rhyme. 

Pages  25,  30,  31.  Follow  the  procedure  outlined  in  the  pat- 
tern lesson  for  page  24.  Supervise  marking  the  first  box.  Then 
allow  the  children  to  work  independently. 


Pages  37  and  43.  Direct  the  children  to  name  the  pictures 
in  the  first  row,  to  find  and  name  the  two  word  pictures  that 
rhyme,  then  put  an  X on  each  of  the  two  pictures  the  names  of 
which  rhyme.  Allow  the  children  to  finish  the  page  independ- 
ently. Pages  84  and  85  are  Test  pages  for  Rhyming  Endings. 

SAY  AND  PLAY:  Choral  Speaking 

Pattern  for  lessons  on  pages  48,  52,  60,  64,  72. 

Page  48.  Who's  That  Ringing ? (m) 

Solo:  Who’s  that  ringing  at  the  front-door  bell? 

Chorus:  Miaow!  Miaow!  Miaow!  ( Crying ) 

Solo  : I’m  a little  pussy  cat,  and  I’m  not  very  well. 

Chorus:  Miaow!  Miaow!  Miaow!  ( Coaxing ) 

Solo  : Then  put  your  nose  in  this  bowl  of  mutton  fat. 

Chorus:  Miaow!  Miaow!  Miaow!  ( Happier ) 

Solo:  For  that’s  the  way  to  cure  a little  pussy  cat. 

Chorus:  Miaow!  Miaow!  Miaow!  ( Satisfied ) 

Choral  speaking:  Solo  and  chorus. 

Enunciation:  m,  voiced  th,  short  a,  short  e. 

Rhyming  words:  bell,  well ; fat,  cat. 

Introducing  the  Lesson  • Listening  . Say  the  rhyme 
clearly  and  dramatically  to  reflect  the  moods  of  the  selection. 

Developing  the  Lesson  • Interpretation.  1.  Have  the 
children  study  the  picture  sequence  and  tell  which  verses  of 
the  rhyme  go  with  each  picture.  Let  questions  about  the  pic- 
tures help  the  children  to  decide  the  way  the  characters  spoke 
and  the  actions  they  performed.  Picture  1.  "What  is  the  little 
girl  saying?  What  did  she  hear  in  reply?”  Picture  2.  "Who 
is  talking  here?  What  did  he  say?  How  did  he  say  it?”  Pic- 
ture 3.  "What  is  the  little  girl  doing?  How  did  pussy  cat 
reply?”  Picture  4.  "How  do  the  little  girl  and  the  pussy  cat 
feel  here?” 

2.  Say  the  solo  parts  again  and  have  the  children  repeat  the 
chorus  "Miaow!  Miaow!  Miaow!”  in  the  manner  they  think 
the  pussy  cat  would  say  it  to  show  how  the  pussy  cat  feels. 

3.  Pantomiming.  Discuss  the  actions  of  the  little  girl  and  cat 
and  let  volunteers  dramatize  the  poem. 

4.  Discuss  the  rhythm  of  the  solo  parts  and  call  for  volun- 
teers to  say  these  lines. 

5.  Let  the  children  decide  who  shall  say  the  solo  lines,  who 
the  refrain,  and  which  children  shall  perform  the  actions. 

Directing  Independent  Work.  1.  Readiness  for  Cho- 
ral Speaking,  a.  Divide  the  group  into  two  smaller  groups, 
one  may  be  the  cat  and  perform  the  actions  and  say  the  re- 
frain, while  the  other  group  says  the  solo  lines. 

b.  Let  the  groups  exchange  activities  so  that  each  child  has 
a chance  to  participate.  Listen  for  individual  speech  habits. 

2.  Auditory  Training  and  Enunciation:  Making  the 
Sounds  m,  Voiced  th,  Short  a,  and  Short  e.  a.  Have 
the  children  say  nonsense  syllables  rhythmically.  Precede 
each  vowel  with  the  consonant  being  practiced;  as,  mah,  may, 
mee,  my,  mo,  moo;  thah,  thay,  thee,  thy,  thoh,  thoo. 

b.  Have  the  children  identify  the  rhyming  words  and  give 
other  words  which  have  the  same  sound. 

c.  Discuss  the  words  important  to  the  poem  and  practice 
using  each  in  a phrase  or  a sentence. 

3.  Choral  Speaking.  When  the  interpretation  is  assured 
and  enunciation  difficulties  corrected,  allow  the  children  to  re- 
peat the  poem  from  time  to  time  for  perfecting  the  perform- 
ance and  for  enjoyment,  a.  Let  volunteers  repeat  the  poem 
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while  the  other  children  listen  and  perform  the  rhythmic 
action. 

b.  Divide  the  group,  letting  one  group  perform  the  action 
about  the  room  or  in  pantomime,  while  the  other  group 
speaks  the  poem. 

c.  Allow  especially  good  performers  to  demonstrate  occa- 
sionally before  visitors  or  another  class. 


Page  52.  Simple  Simon  (s) 


All: 

Girls: 

Simple  Simon: 
Boys: 

Pieman  : 

All: 

Simple  Simon: 


Simple  Simon  met  a pieman 
Going  to  the  fair; 

Says  Simple  Simon  to  the  pieman, 

"Let  me  taste  your  ware.”  ( Coaxing ) 

Says  the  pieman  to  Simple  Simon, 

"Show  me  first  your  penny.”  ( Haughty ) 

Says  Simple  Simon  to  the  pieman, 

"Indeed  I have  not  any.”  ( Dejected — turning 
pockets  inside  out) 


Choral  speaking:  Dialogue. 

Enunciation:  s,  t,  p. 

Rhyming  words:  fair,  ware ; penny,  any. 

Introducing  the  Lesson  • 1.  Say  the  rhyme. 

2.  Study  and  discuss  the  picture  sequence. 

3.  Dramatize  the  rhyme. 


Developing  the  Lesson  • 1.  Listening.  Say  the  rhyme. 

2.  Interpretation,  a.  Let  the  children  decide  how  the 
conversational  parts  should  be  said.  (See  the  parentheses 
above.) 

b.  Alternate  group  practice. 

c.  Clarify  word  meanings — for  example,  ware. 

3.  Auditory  Training  and  Enunciation,  a.  Practice  say- 
ing words  beginning  with  s;  also  t in  taste,  p in  pieman,  n as 
it  occurs  in  words  of  rhyme. 

b.  Identifying  rhyming  words:  fair,  ware;  penny,  any. 

4.  Choral  Speaking.  See  Procedure  for  page  48. 


Page  60.  Bumpety,  Bump!  (b) 


Chorus: 

Solo: 

Chorus: 

Solo: 

Chorus: 

Solo: 

Chorus: 


Bumpety,  bumpety,  bump! 

I rode  my  pony  one  day. 
Bumpety,  bumpety,  bump ! 

He  started  to  gallop  away. 
Bumpety,  bumpety,  bump! 

I hope  that  no  one  will  tell 
That  bumpety,  Bumpety,  BUMP! 
You  could  not  ride  very  well. 


Choral  speaking:  Chorus  and  Solo. 

Enunciation:  b,  p,  t. 

Rhyming  words:  day,  away;  tell,  well. 

Rhythmic  action:  Galloping;  riding  a pony. 

Follow  the  same  procedure  as  for  pages  48  and  52. 


Page  64.  Pat-a-Cake  (p) 

Child:  Pat-a-cake,  pat-a-cake,  baker’s  man!  ( Admiringly ) 
Baker:  So  I will,  master,  as  fast  as  I can.  (Willing,  friendly) 
Pat  it,  and  prick  it,  and  mark  it  with  T. 

Put  it  in  the  oven  for  Tommy  and  me. 

Enunciation:  p,  t,  k,  short  a,  long  e, 

Rhyming  words:  man,  pan;  T,  me. 

Rhythmic  action:  Patting  hands,  as  if  patting  dough. 

Follow  the  same  procedure  as  for  pages  48  and  52. 


Page  72.  Little  Robin  Redbreast  (r) 

Boys:  Little  Robin  Redbreast  sat  upon  a tree, 

Girls:  Up  went  the  Pussy  cat  and  down  went  he; 

Boys:  Down  came  the  Pussy  cat,  away  Robin  ran, 
All:  Says  Little  Robin  Redbreast, 

Solo:  "Catch  me  if  you  can.” 

Choral  speaking:  Dialogue,  Chorus  and  Solo. 

Rhyming  words:  tree,  he;  ran,  can. 

Enunciation:  r,  c,  t. 

Follow  the  same  procedure  as  for  pages  52  and  60. 

HEAR  AND  SAY;  Auditory  Perception  and  Enunciation  of  Initial 
Consonant  Sounds 

Pattern  for  lessons  on  pages  49,  53,  57,  61,  65,  69,  f$6,  87. 

Page  49.  Beginning  Sound  m 

Introducing  the  Lesson  • Build  readiness  for  these 
exercises  by  playing  a game  which  will  clarify  the  expression 
" hearing  beginning  sounds  that  are  alike  in  words.” 

1.  The  Riddle  Game.  Say:  "I  am  thinking  of  a 
word  that  begins  like  the  word  man.  It  is  the  name  of  a tiny 
animal  that  squeaks.  What  is  the  word?”  (Mouse) 

2.  The  Picture  Game.  Show  pictures  of  objects,  the 
names  of  which  begin  with  m.  Have  the  words  pronounced. 
Call  attention  to  the  fact  that  the  words  begin  with  the  same 
sound.  These  words  may  be  used:  man,  mouse,  moon. 

Developing  the  Lesson  • Have  the  objects  in  each  pic- 
ture identified.  Ask,  "Do  the  names  of  the  pictures  in  the  first 
box  begin  with  the  same  sound?”  Discuss  the  similarity,  have 
each  child  feel  the  motion  of  his  lips  in  saying  the  words  moon, 
monkey,  and  make  sure  that  he  hears  the  distinctive  sound  of 
initial  m. 

Directing  Independent  Work  • Direct  the  children  to 
take  their  pencils  and  in  the  boxes  in  which  the  names  of  the 
objects  begin  with  the  same  sound  to  draw  a line  from  one  ob- 
ject to  the  other.  Supervise  tracing  the  line  in  the  first  box 
which  shows  them  what  to  do.  Direct  the  children  to  leave  un- 
marked the  box  or  boxes  in  which  the  names  of  the  objects 
begin  with  different  sounds. 

Check  the  children’s  work  immediately.  Have  the  word 
pairs  in  each  box  pronounced.  Make  sure  that  the  children 
understand  why  box  3 should  not  be  marked.  The  words 
horse,  bird,  do  not  have  the  same  beginning  sound. 

Teaching  the  Letter  Names  (Optional  Lesson)  • If 
the  teacher  considers  the  group  ready  to  learn  letter  names, 
she  may  wish  to  use  the  following  procedure: 

Say:  "Name  the  two  pictures  in  the  first  box  again.  The 
words  moon  and  monkey  begin  alike.  They  begin  with  the  same 
sound.  Do  you  know  the  name  of  the  letter  for  this  beginning 
sound?”  (m)  If  they  do  not  know,  say:  "These  words  begin 
with  the  letter  m.”  Write  the  words  moon  and  monkey  on  the 
chalkboard  one  above  the  other.  Point  to  the  letter  m in  each 
word.  Ask:  "What  is  the  name  of  the  beginning  letter  in 
moon  and  monkey ?”  (m)  Write  on  the  chalkboard  the  letter  m. 
Then  block  the  letter  m in  (m]oon  and  |rn]onkey. 

Page  53.  Beginning  Sound  s 

Introducing  the  Lesson  • 1.  Have  the  children  recall 
that  the  beginning  sounds  in  Simple  Simon  are  alike. 

2.  Call  attention  to  the  names  of  several  children  which  be- 
gin with  s:  Susan,  Sadie,  Sarah,  Sam,  etc. 

3.  When  the  children  have  had  sufficient  practice  in  per- 
ceiving the  sound  in  words,  tell  them  that  it  makes  a sound 
like  the  steam  coming  out  of  a radiator:  "Sss-Ss.” 
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Developing  the  Lesson  and  Directing  Independent 
Work  • Same  as  for  page  49.  In  checking  the  work  on  page  53 
orally  be  sure  to  have  the  children  note  there  are  two  boxes 
on  this  page  in  which  the  objects  begin  with  sounds  not  alike. 

Follow  the  procedure  suggested  for  pages  49  and  53  in  de- 
veloping page  57  (beginning  sound  t ),  page  61  (beginning 
sound  b ),  page  65  (beginning  sound  p),  page  69  (beginning 
sound/).  Teaching  the  Letter  Names  (Optional),  ( m , s , t , b, 
p,f).  See  procedure  for  page  49.  Pages  86  and  87  are  Test 
pages  for  Hearing  Beginning  Sounds. 

ORIENTATION  AND  KINESTHETIC-VISUAL 

Follow  the  Line:  Story  Tracks , pages  3,  13,  16. 

Introducing  the  Lesson  • Page  3.  Draw  on  the  chalk- 
board two  large  story  tracks  at  the  level  of  the  children’s  eyes 
and  within  their  reach.  One  may  be  a single  broken  line  be- 
tween a puppy  and  a bone.  The  other  may  be  a copy  of  the 
first  exercise  on  page  3 or  a double  track  showing  a puppy  at 
the  beginning  of  one  track,  a bone  beneath  a tree  at  the  end  of 
the  second  track.  The  broken  line  is  the  line  the  child  "reads” 
and  traces;  the  solid  line  represents  the  return  eye-sweep  be- 
tween rows.  Have  a child  come  to  the  chalkboard  and  trace 
the  single  line,  first  with  his  finger.  Then  have  him  fill  in  the 
line  with  chalk.  Explain  that  this  action  shows  how  the  puppy 
gets  his  bone;  and  how  we  read  from  left  to  right. 

Call  attention  to  the  second  story  track  and  tell  the  children 
we  have  to  read  two  lines  here.  Illustrate  by  tracing  with  the 
index  finger  how  one  reads  by  going  across  the  line  from  left 
to  right,  sliding  the  finger  quickly  to  the  beginning  of  the  sec- 
ond row  and  then  going  across  the  second  line.  Then  allow 
volunteers  to  fill  in  the  "reading”  line  with  chalk.  Emphasize 
the  quick  sliding  over  the  black  line  to  the  beginning  of  the 
next  "reading”  line.  Have  the  children  fill  in  that  broken 
line  to  the  end.  Teach  the  directional  terms  trace,  fill  in,  left 
and  right  as  you  demonstrate  the  activity. 

Developing  the  Lesson  • Direct  the  children  to  begin 
at  the  black  dot  and  trace  the  first  story  track  with  their 
fingers.  "What  did  Puppy  find  at  the  end  of  this  story  track?” 

Directing  Independent  Work  • 1.  Direct  the  children 
to  take  a crayon  and  to  fill  in  the  broken  lines.  "Move  in  the 
same  direction  in  which  we  move  our  eyes  when  we  read.” 

2.  Give  help  wherever  needed.  When  the  activity  is  com- 
pleted, allow  the  children  to  tell  why  they  think  Puppy  is  in- 
terested in  a postman’s  bag. 

Repeat  the  instructions  for  the  next  story  track  about  the 
kitten  and  allow  the  children  to  proceed  independently.  At 
the  close  of  the  tracing  and  fill  in  activity,  let  the  children  tell 
why  the  kitten  wished  to  join  Mother  Cat  at  the  end  of  the 
story. 

These  story-track  exercises  are  closely  related  to  reading 
the  picture-story  sequences  on  pages  4 and  5.  Observe  the 
children  closely  for  their  ability  to  follow  directions  and  to 
use  eye-hand  co-ordination  (kinesthetic  ability)  in  tracing  a 
line,  as  well  as  the  quality  of  interpretation  they  may  offer. 

Introducing  the  Lesson  • Page  13.  Say:  "Here  are 
two  more  story  tracks  about  Puppy.  In  the  first  picture  what 
do  you  think  Puppy  and  the  frog  are  going  to  do?” 

Developing  the  Lesson  • "Put  your  finger  on  the  big 
dot  where  Puppy  will  start  to  run,  follow  the  line  to  the  right, 
slide  your  finger  quickly  to  the  next  row  and  again  to  the  end 


of  the  line,  then  quickly  back  to  the  third  row  and  again  to 
the  end  of  the  line.  Who  got  there  first?  The  frog.  How  do 
you  suppose  he  did  it?  Yes,  he  jumped  across.” 

Directing  Independent  Work  • "Now  take  your 
crayon  and  fill  in  the  lines  to  show  where  you  would  read  to 
find  out  what  happened  to  Puppy. 

"Look  at  the  next  story  track  about  Puppy.  Here  Puppy  is 
following  some  tracks,  too.  With  your  crayons  fill  in  the  lines 
to  show  how  you  would  read  the  next  story  about  Puppy. 

"When  you  have  finished,  hold  your  crayons  up.  What 
tracks  was  Puppy  following?  Do  you  think  Puppy  will  get 
the  rabbit?  We  shall  see  when  we  read  the  story.” 

These  story-track  exercises  are  closely  related  in  procedures 
and  content  to  reading  the  picture-story  sequences  in  pages  14 
and  15. 

Developing  the  Lesson  • Page  16.  Say:  "Here  are 
some  story  lines.  Look  at  the  first  one.  Put  your  finger  on  the 
bird.  What  has  she  in  her  mouth?  Where  will  she  go?  Take 
your  pencil  (or  crayon)  and,  beginning  at  the  dot,  follow  the 
line  to  show  how  she  will  fly  to  her  nest.” 

In  the  same  manner,  without  interruption,  direct  the  chil- 
dren to  help  the  rabbit  get  the  carrots  in  Row  2.  Row  3. 
Help  the  girl  to  put  her  toys  in  the  toy  chest.  Row  4.  Help 
the  bee  to  get  the  honey. 

Follow  the  kinesthetic  activity  with  a discussion  of  each  ac- 
tion, using  such  questions  as:  "Why  would  a rabbit  want  car- 
rots? How  many  toys  does  the  girl  put  in  the  toy  chest?  What 
kind  of  line  does  a bee  make  in  flying  from  flower  to  flower?” 

Right  and  Left,  pages  34  and  35. 

Introducing  the  Lesson  • Page  34.  Call  for  a showing 
of  right  and  left  hands.  Have  the  children  carry  out  directions 
using  right,  left,  under , over,  on,  middle,  until  the  concepts  are 
well  established. 

Directing  Independent  Work  • Have  the  children  use 
red  and  blue  crayons  and  carry  out  the  following  directions. 

Picture  7.  Put  a red  X on  the  girl’s  left  hand.  Put  a blue 
X on  the  girl’s  right  hand. 

Picture  2.  Draw  a red  line  under  the  dog  at  the  right.  Draw 
a blue  line  under  the  dog  at  the  left.  What  is  the  picture  in 
the  middle ? (a  dog  house).  Do  not  mark  it. 

Picture  3.  Draw  a red  line  over  the  squirrel  at  the  left. 
Draw  a blue  line  over  the  squirrel  at  the  right. 

Picture  4.  Put  a blue  X on  the  cat  at  the  right.  Put  a red 
X on  the  cat  at  the  left.  Draw  a red  line  from  the  cat  at  the 
left  to  the  cat  at  the  right.  Put  your  crayons  down. 

Check  each  child’s  work  and  offer  extra  practice  for  any 
children  who  need  it. 

Page  35.  Proceed  at  once  to  the  Sing,  Then  Do  activity 
"Bow  Belinda,”  which  offers  an  interesting  rhythmic  game 
involving  right  and  left  hands. 

FIND  AND  MATCH:  Colors  and  Word  Forms 

Pattern  for  lessons  on  pages  44,  45,  58. 

Note:  The  words  in  these  exercises  are  not  to  be  learned.  The  pur- 
pose of  the  activity  is  only  to  help  the  children  to  perceive  likenesses  in 
word  forms. 

Pages  44  and  45.  Ask  the  children  to  look  at  the  picture 
and  word  in  the  first  box  and  to  trace  the  line  under  it;  then 
find  the  same  picture  and  word  in  the  first  row  and  draw  a 
line  under  it.  Have  them  color  this  picture  so  that  is  is  just 
like  the  first  picture. 
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Page  58.  Ask  the  children  to  look  carefully  at  the  first 
box  and  trace  the  line  under  the  word.  Find  that  word  in  the 
first  row  and  draw  a line  under  it.  The  children  may  draw  a 
block  over  the  word  and  color  it  like  the  first  one. 

SEE  LIKENESSES:  Visual  Discrimination 

Pattern  for  lessons  on  pages  6 and  7. 

Introducing  the  Lesson  • Teach  meaning  of  alike  by 
playing  a game  with  pairs  of  like  and  unlike  objects. 

Developing  the  Lesson  • 1.  Draw  on  the  chalkboard 
three  geometric  figures,  two  of  which  are  alike. 

2.  Show  the  children  how  to  study  the  pictures  by  sliding 
their  fingers  under  the  row  or  by  using  a marker. 

3.  Direct  the  children  to  trace  the  line  under  the  first  pic- 
ture, to  find  the  picture  in  each  row  that  is  like  the  first  one 
and  draw  or  trace  a line  under  that  one.  Give  practice  at  the 
chalkboard  until  the  directions  are  fully  understood. 

Directing  Independent  Work  • Repeat  the  directions 
given  in  3 above,  for  each  row  on  page  6.  Check  each  child’s 
work  carefully  and  clear  up  any  misunderstandings  before 
going  on  to  page  7. 

Page  7.  Allow  the  children  to  work  independently. 

Pattern  for  lessons  on  pages  8,  9,  10,  11. 

Page  8.  1.  Direct  the  children  to  put  their  fingers  on  the 
first  picture  in  the  top  row  and  trace  the  line  under  it.  Then 
find  another  picture  in  the  row  that  is  just  like  it  and  draw  a 
line  under  that  picture. 

2.  Allow  the  next  three  rows  to  be  done  independently. 

3.  Check  each  child’s  work  before  going  on  to  page  9. 

Page  9.  Allow  children  to  work  independently. 

Page  10.  Finer  Visual  Discrimination.  Look  at  the 
two  pictures  in  the  first  box  and  trace  the  line  under  them. 
Find  another  box  in  the  first  row  that  has  the  same  two  pic- 
tures. Draw  a line  under  the  pictures  in  this  box. 

Page  11.  Look  at  the  picture  in  the  first  box  and  trace 
the  line  under  it.  Then  find  another  picture  in  the  row  that 
is  just  like  it  and  draw  a line  under  that  picture. 

SEE  LIKENESSES:  Glassification 

Pattern  for  lessons  on  pages  18  and  19. 

Introducing  the  Lesson  • Discuss  the  pictures  and  the 
action  featured  on  each  page:  running ; walking. 

Directing  Independent  Work  • Page  18.  Dogs  run. 
"Look  at  the  first  dog  in  the  first  row  and  tell  what  he  is 
doing.”  (Running)  "Trace  the  line  under  that  dog.  Find  an- 
other dog  in  the  row  that  is  running.  He  is  just  like  the  first 
dog.  Draw  a line  under  that  dog. 

"In  each  row  look  at  the  picture  in  the  first  box  and  trace 
the  line  under  it;  then  find  another  picture  in  the  same  row 
that  is  just  like  it  and  draw  a line  under  that  picture.” 

Page  19.  Follow  the  same  procedure  as  above,  substituting 
on  page  19  the  word  cat  for  dog,  and  walking  for  running. 

SEE  LIKENESSES:  Form 

Pattern  for  lessons  on  pages  32  and  33. 

Introducing  the  Lesson  • 1.  On  the  chalkboard  draw 
four  rows  of  three  objects  in  a row,  two  alike,  one  different. 
These  should  be  similar  to  the  objects  on  page  32. 

2.  Direct  the  children  to  look  from  left  to  right  at  the  ob- 
jects in  each  row  and  to  trace  the  line  under  the  first  object; 


then  to  find  the  picture  just  like  the  first  one  and  draw  a line 
under  that  one. 

Directing  Independent  Work  • Repeat  the  directions 
in  2 above  and  allow  the  children  to  proceed  with  pages  32 
and  33. 

SEE  LIKENESSES:  Letters 

Pattern  for  lessons  on  pages  38  and  39. 

Introducing  the  Lesson  • 1.  Print  two  of  each  of  the 
following  letters  on  paper  9X12  inches:  n , m,  u,  p,  g,  w,  b , d. 
Arrange  the  letters  four  at  a time  on  the  chalk  ledge  in  an 
order  similar  to  that  on  pages  38  and  39.  There  must  be  two 
examples  of  each  letter. 

2.  Ask  one  child  to  take  the  first  letter  in  his  hand,  and, 
proceeding  from  left  to  right,  to  find  a letter  in  the  row  which 
matches  it. 

Directing  Independent  Work  • Direct  the  children  to 
trace  the  line  under  the  letter  in  the  first  box,  then  find  one 
like  it  in  the  same  row  and  draw  a line  under  it. 

SEE  LIKENESSES:  Word  Blocks 

Pattern  for  lessons  on  pages  70  and  71. 

Page  70.  Direct  the  children  to  look  at  the  first  drawing 
in  the  left-hand  column.  Find  one  just  like  it  in  the  right-hand 
column  and  trace  the  line  from  the  first  drawing  to  the  one 
just  like  it. 

Page  71.  Follow  the  procedure  outlined  in  the  pattern 
lesson  for  page  70.  Check  each  child’s  work  and  offer  extra 
practice  for  any  children  who  need  it. 

SEE  LIKENESSES:  Word  Forms 

Pattern  for  lessons  on  pages  74,  75,  76,  77. 

Page  74.  Direct  the  children  to  look  at  the  first  box  in 
the  top  row.  Trace  the  line  under  this  picture  and  word. 
Now  find  in  the  top  row  another  box  which  has  the  same 
picture  and  word  as  the  first  box  and  trace  the  line  under  it. 
Follow  the  same  procedure  for  the  next  three  rows.  The  chil- 
dren may  color  the  two  pictures  they  have  underlined  in  each 
row.  Help  them  select  appropriate  colors  and  guide  them  so 
that  the  two  pictures  in  each  row  look  alike. 

Pages  75,  76,  77.  Follow  the  procedure  outlined  in  the 
pattern  lesson  for  page  74. 

SEE  DIFFERENCES:  Visual  Discrimination 

Pattern  for  lessons  on  pages  50,  51,  54,  55,  62,  63,  66,  67, 
81,  82,  83. 

Pages  50,  51,  54.  Direct  the  children  to  look  at  the  first 
row  of  three  pictures,  follow  across  the  row  with  their  fingers, 
find  one  that  is  different,  and  make  an  X on  it. 

Page  55.  Direct  the  children  to  find  each  box  in  which 
the  two  pictures  are  different,  and  put  an  X on  it.  Page  81  is  a 
Test  page  for  See  Differences. 

Pages  62,  63.  Direct  the  children  to  find  the  object  that 
is  different  in  each  row  and  to  draw  the  part  that  is  missing  so 
that  the  objects  will  all  look  alike. 

Pages  66,  67.  Direct  the  children  to  identify  the  object 
in  each  row  that  is  different  from  the  first  picture  and  to  make 
it  look  like  the  first  picture  by  drawing  in  the  missing  part. 
Pages  82  and  83  are  Test  pages  for  What  Is  Missing? 
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Pattern  for  lessons  on  pages  4,  5,  14,  i5,  a * ..,,0,  21. 

Page  4.  Puppy  and  the  Postman 

Introducing  the  Lesson  • 1.  Recall  the  story  line  on 
page  3.  "Here  is  our  Puppy.  Now  we  shall  find  out  what  hap- 
pened after  Puppy  reached  the  postman’s  bag.” 

2.  Ask  the  children  to  demonstrate  the  proper  way  to  read  a 
picture  sequence. 

3.  Clarify  all  concepts  likely  to  confuse  or  to  lie  outside  the 
children’s  experience. 

Developing  the  Lesson  • 1.  Picture  Interpretation. 

Supervise  finding  page  4.  Ask  questions  which  will  help  the 
children  to  interpret  correctly  the  actions  shown  in  each  pic- 
ture. Picture  7.  "How  do  you  know  the  puppy  is  looking  at 
a postman?”  Picture  2.  "Why  is  Puppy  following  the  post- 
man?” Picture  3.  (Guide  the  children  to  proper  picture.) 
"Does  the  postman  want  Puppy  to  follow  him?”  Picture  4. 
"Why  did  the  postman  put  Puppy  in  his  bag?  What  do  you 
think  will  happen  now?” 

2.  Emphasize  the  essential  meanings  and  information 
gained  from  the  picture  stories. 

Directing  Independent  Work  • Guide  the  children  in 
carrying  out  the  following  activities:  1.  Dramatize  the  story. 

2.  Reread  the  whole  story,  following  the  picture  sequence — 
(a)  one  picture  at  a time,  (b)  the  whole  story,  from  beginning 
to  end. 

3.  Retell  the  whole  story  without  referring  to  the  pictures. 

4.  Select  a good  title  for  the  story. 

5.  Choose  the  best  retelling  of  the  story  for  a permanent 
record  chart. 

Related  Enrichment  Activities  • The  related  activi- 
ties for  the  lessons  in  language  growth  are  important  for  extra 
practice  and  enrichment.  See  Manual  for  Teaching  the  Reading- 
Readiness  Program  for  these  sections  of  the  lesson  plans. 

Page  5.  Mother  Cat  and  Her  Kittens 

Introducing  the  Lesson  • Relate  this  picture  story 
with  the  second  story  line  on  page  3,  saying,  "Now  we  shall 
know  what  happened  after  the  kitten  joined  Mother  Cat.” 

Developing  the  Lesson  • Picture  7.  "What  is  the  cat 
family  doing  here?”  Picture  2.  "Does  Mother  Cat  see  what 
her  kittens  are  doing?”  Picture  3.  "What  has  happened  to 
the  ball?  Why  are  the  kittens  quarreling?”  Picture  4.  "What 
will  Mother  Cat  do  to  the  muddy  kitten?”  (Wash  her)  "What 
do  you  think  the  black  and  white  kitten  will  do?” 

Directing  Independent  Work  • Follow  the  procedure 
outlined  in  the  pattern  lesson. 

Page  14.  Puppy  and  the  Frog 

Introducing  the  Lesson  • Discuss  frogs — their  color, 
where  they  live,  how  they  move,  the  sound  they  make. 

Developing  the  Lesson  • Encourage  the  children  to 
give  several  interpretations  of  the  last  two  pictures  stressing 
the  facts  that  Puppy  can  swim,  but  he  cannot  jump  so  well  as 
the  frog;  that  on  this  sunny  day  he  will  soon  get  dry.  Let  the 
children  imagine  what  the  frog  and  Puppy  say  to  each  other. 

Directing  Independent  Work  • Follow  the  procedure 
outlined  in  the  pattern  lesson. 


Page  15.  Puppy  and  the  Rabbit 

Introducing  the  Lesson  • Introduce  convelltic 
about  rabbits  by  asking  this  riddle:  "I  am  an  animal||ai 
little.  My  coat  is  of  fur.  I have  long  ears.  I hop,  hop! 

Developing  the  Lesson  • Guide  the  picture  inteljeta 
tion  as  suggested  in  the  pattern  lesson.  Explain  whatlpro 
bles  or  thorns  are  in  the  bushes  in  the  last  two  picture  Jpn 
phasize  the  fact  that  Puppy  did  not  hop  over  the  busheJIthl 
rabbit  did  Let  the  children  provide  their  own  reasllfo 
why  he  diva  not. 

Directing  Independent  Work  • Follow  the  prollur 
outlined  in  the  pattern  lesson.  II  . 

Page  17.  Puppy  and  the  Big  Dog 

Developing  the  Lesson  • Guide  the  picture  interlp 
tion  by  such  questions  as  Picture  7.  "What  does  llpp 
want?”  (The  big  dog’s  bone)  Picture  2.  "Will  the  bilfio 
wake  up?”  Picture  3.  "What  would  the  big  dog  sayllh 
could  talk?”  Picture  4.  "Does  Puppy  know  the  big  Jr  i 
following  him?”  Picture  5.  "What  frightened  Puppy?’ Ini 
ture  6.  "What  did  Puppy  do?” 

Directing  Independent  Work  • Follow  the  proclui 
outlined  in  the  pattern  lesson. 

Page  20.  A Puppy  and  a Mother  Hen 

Introducing  the  Lesson  • Call  attention  to  thelkc 
that  this  is  a different  puppy  from  the  one  on  page  17.  I 

Developing  the  Lesson  and  Directing  Indepenmi 
Work  • Follow  the  procedure  outlined  in  the  pattern  lel  n 

Page  21.  A Puppy  and  a Hat  Box 

Follow  the  procedures  used  in  the  pattern  lesson  anlbr 
page  20.  I|  | 

TELL  THE  STORY:  Language  Growth 

Pattern  for  lessons  on  pages  40,  41,  46,  47. 

Introducing  the  Lesson  • Page  40.  Encourage  1 1 
about  outdoor  play  including  the  game  of  skipping  rope  I 

Developing  the  Lesson  • Guide  the  interpretatioi  )f 
the  picture  story  through  the  actions  of  skipping  rope  t- 
doors;  the  way  to  play  this  game;  how  the  puppy  will  p r;| 
and  the  reason  why  they  stopped  playing.  (It  began  to  ra  ) 

Directing  Independent  Work  • 1.  Give  each  chil  a 
large  sheet  of  paper  and  direct  him  to  make  a picture  of  w 
he  thinks  the  children  did  next. 

2.  Have  the  children  choose  which  ending  to  the  story  t yl 
think  is  the  best. 

3.  Allow  several  retellings  of  the  story  using  the  best  e rj 
ing,  or  different  endings  as  the  group  prefers. 

4.  Help  the  children  select  a title  for  the  story. 

Related  Enrichment  Activities  • 1.  Help  the  child 
compose  a chart  story  and  paste  on  it  the  drawings  of  t 
endings. 

2.  Encourage  the  children  to  tell  why  the  weather  affe 
their  playing — games  for  sunny  days,  games  indoors 
rainy  days. 

Page  41.  Tell  the  Story 

Introducing  the  Lesson  • Encourage  talk  about  pr 
ents  the  children  would  like  to  receive  from  their  parents. 
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Developing  the  Lesson  • Guide  the  interpretation  of  the 
picture  story  and  caution  the  children  to  keep  secret  what  they 
think  may  be  in  the  two  packages  Father  brought. 

Directing  Independent  Work  • Direct  the  children  to 
put  an  X on  the  pictures  in  the  last  row  that  tell  what  was  in 
the  boy’s  package  and  in  the  girl’s  package. 

Discuss  the  selections  with  the  group  and  allow  the  children 
to  color  the  boy’s  gift  and  the  girl’s  gift  as  they  choose. 


CONCEPT  BUILDING:  Classification 

Pattern  for  lessons  on  pages  26,  27,  28,  29,  78,  80. 

Page  26.  Choose  the  Animals 

Introducing  the  Lesson  • Develop  the  concept  of  the 
phrase  belong  together , by  a simple  activity  with  objects  or 
pictures. 

Developing  the  Lesson  • Name  the  three  pictures  in  the 
first  row.  Have  the  children  put  an  X on  the  first  picture  (the 
cat) . Find  another  picture  in  the  row  that  is  the  same  kind  of 
thing  as  the  cat  and  put  an  X on  that.  Have  them  explain  that 
a cat  and  a dog  are  both  animals — the  same  kind  of  thing. 

Directing  Independent  Work  • Allow  the  children  to 
work  independently.  Have  them  name  all  the  animals  on  the 
page. 

Page  27.  Choose  the  Homes 

Developing  the  Lesson  • Explain  that  this  page  shows 
different  kinds  of  homes  animals  may  have. 

Directing  Independent  Work  • Supervise  naming  and 
putting  an  X on  the  first  picture  in  the  first  row  and  have  the 
children  find  the  right  home  for  a bird  in  the  row  and  put  an 
X on  the  nest. 

Page  28.  Choose  the  Vegetables 
Page  29.  Choose  the  Fruits 

SUMMARY  TESTS  OF  SKILLS 

Page  80.  Classification:  Does  Not  Belong 

Direct  the  children  to  put  an  X over  the  picture  in  each  row 
that  does  not  belong  there'. 

Page  81.  See  Differences 

Direct  the  children  to  make  the  two  objects  in  each  box  on 
he  page  look  alike. 

Pages  82  and  83.  What  Is  Missing?  Following  Directions 

Direct  the  children  to  draw  a line  from  each  picture  on  the 
eft  to  the  object  on  the  right  that  belongs  in  that  picture. 
'Upervise  tracing  the  broken  line.  Then  allow  the  children 
:>  finish  the  page  independently.  Repeat  the  directions  for 
age  83. 

Pages  84  and  85.  Which  Rhyme?  Auditory  Perception 

Direct  the  children  to  draw  a line  from  each  word  picture 
i the  left  column  to  the  word  picture  in  the  right  column  that 
lymes  with  it.  Supervise  tracing  the  sample  that  is  done  for 
lem.  Allow  them  to  finish  the  page  independently. 

Illustrations  by  Fred  Scott 
MNC 


Pages  46  and  47.  Tell  the  Story:  Language  Growth 

Developing  the  Lesson  • Have  the  children  tell  the  story 
in  the  first  four  pictures — (a)  picture  by  picture,  (b)  then  the 
whole  story  of  four  pictures. 

Directing  Independent  Work  • Direct  the  children  to 
choose  and  then  color  the  best  conclusion  to  each  story.  Dis- 
cuss the  correct  answers  and  other  possible  answers. 


Page  78.  Which  Belong  Together? 

"Put  an  X on  the  mother  dog  in  the  first  box.  Where  are 
her  puppies?  Put  an  X on  that  picture.”  Use  the  same  pro- 
cedure for  the  next  three  rows.  Help  the  children  identify  the 
mother  animals.  Page  80  is  a Test  page  for  Classification. 

CONCEPT  BUILDING:  A Day  for  Fun  (Holidays) 

Pattern  for  lessons  on  pages  42,  56,  68,  73,  88,  89. 

Introducing  the  Lesson  • Encourage  the  children  to  talk 
informally  about  the  fun  they  have  on  special  holidays.  For 
example,  page  42,  Halloween ; page  56,  Christmas',  page  68, 
Valentine’s  Day,  page  73,  Easter. 

Developing  the  Lesson  • Guide  the  picture  interpreta- 
tion. Have  the  entire  story  retold.  Encourage  the  children 
to  associate  their  own  experiences  on  these  holidays  with  those 
pictured. 

Directing  Independent  Work  • Check  the  understanding 
of  the  holiday  concepts  by  having  the  children  draw  a line 
around  the  object  at  the  bottom  of  the  page  that  belongs  to 
the  holiday  shown  in  the  picture  story. 

The  children  may  color  the  objects  with  colors  appropriate 
to  the  special  holiday;  orange  and  black,  Halloween;  red  and 
green,  Christmas;  red,  Valentine’s  Day;  purple,  Easter.  Pages 
88  and  89  are  Test  pages  for  A Day  for  Fun. 


Pages  86  and  87.  Beginning  Sounds:  Auditory  Perception 

Direct  the  children  to  draw  a line  from  each  word  picture 
on  the  left  to  the  one  on  the  right  which  begins  with  the  same 
sound.  Supervise  marking  the  first  item,  then  allow  inde- 
pendent work. 

Pages  88  and  89.  A Day  for  Fun:  Language ; Auditory 

Page  88.  Beginning  sounds  s,  p.  f.  Let  the  children  enjoy 
the  picture;  then  choose  a title  for  it  as,  "Fun  at  Home.”  In 
talking  about  the  picture  use  the  words  soap,  puppy,  fence. 

Call  attention  to  the  three  pictures  at  the  top  of  the  page. 
Supervise  tracing  the  line  under  sun;  then  direct  the  children 
to  find  an  object  in  the  large  picture  which  has  the  same  be- 
ginning sound  as  sun  and  to  draw  a line  under  that  object. 
Similarly,  have  the  children  trace  the  line  around  pie;  then 
find  in  the  picture  an  object  that  begins  like  pie  and  draw  a 
line  around  that  too.  Repeat  the  directions  for  tracing  the  X 
on  feather;  then  "find  an  object  whose  name  begins  like 
feather  and  put  an  X on  that  too.” 

Page  89.  Beginning  sounds  m,  b,  t.  Follow  the  same  pro- 
cedure as  that  outlined  for  page  88  above.  Expect  as  a title 
"A  Picnic”;  for  similar  beginning  sounds:  milk,  bottle  or 
basket,  and  table. 

- W ood  and  Hazel  Hoecker 
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